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INITIAL PROCESS

Parental Consent forms were 
sent out on the 26 January 
All Participants responded 
positively
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Selection criterion:

• Learners must be between the ages of 8-12 years
• Academic Language competency at Grade 1 level and above
• Medically well managed in terms of behavior and attending skills
• Diagnosis of ASD from a medical profession
• Parental consent requested before commencement
• Have a keen interest in chess

• Parents were well informed regarding their child’s participation and the parents 
involvement in the project in terms of providing feedback

• Teachers were informed regarding the details of the project and that their 
feedback was important 



Classes commenced on 11 February
Thursdays –Group of 7 children aged 9-11 years
Two groups were held on Friday
Group One consisted of 11 children aged 8-10 years
Group Two consisted of 8 children aged 11-13 years

At the end on March 2022, two additional children joined the program.  
The children were in the mainstream section of the school and were keen 
to play chess.  One was accommodated in the Thursday group
One in the Friday Group 2 group.

Each session was 30 minutes as the school timetable has 30-minute slots.



Where is the project running,
At The Browns’ School
A dedicated room was created in order to commence with the project (Photo)

EQUIPMENT:
• Demo Board
• Floor Board
• Whiteboard and whiteboard markers
• Infinite Project Programme - workbook
• Laminated photos of chess pieces and how they move
• A social story on the introduction of chess pieces
• Each child was given an exercise book in order to stick in the homework and communication 

between parent and teacher was encouraged through this book
• Glue
• Pencil
• Timer
• Stickers-for rewards
• Hand sanitizer
• Surface sanitizer
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Methodological guide for teachers to conduct 
Chess classes when working with
children with autism
spectrum disorder.
• Main guide for planning and delivery of the chess 

lessons
• Provides a well-thought out hierarchical guidelines 

as to how to introduce chess to children with ASD
• Practical exercises and worksheets accompany 

each lesson which provides both the child and 
parent with support



YGETTING STARTED:
• Research indicates that children with ASD benefit best 

from a room that is organized, less distracted.
• Minimal furniture and have clearly  marked areas.
• We have a dedicated chess room that was used for both 

children in the “mainstream” sector of the school and for 
children with ASD.

• Children with ASD were verbally prepared regarding the 
lessons.

• Chess was included on their visual schedules in the 
classroom
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• THERAPEUTIC TECHNIQUES:
• It is important to ensure that the environment is 

conducive to learning:
• -sensory issues are accommodated by making sure that 

the lighting is suitable for the children
-each child is comfortable where they are seated
-check the children’s level of tolerance to the noise of fans
-Tone and loudness of the chess teacher/coach
-dress code of the chess teacher/coach 



When presenting the materials to the children, it is important 
To be :
Clear and concise
Speak in short sentences
Pause and make sure that the children understand the concept
Test and retest
Present the information on various platforms e.g. demonstrations,
Role play, social stories, on demo board, on the floor boards
Reinforce with worksheets
Revise the concept in the next lesson
Go slow



• Remember that chess is a 
language that we are 
presenting

• The concept KNIGHT, QUEEN, 
KING, CASTLING can be  

• Ambiguous e.g



Social Stories and Posters



The chess teacher is pointing
to the corner squares on the chess
board .  
Particular difficulties are spatial concepts



The child is given an opportunity
to show the targeted square on the
Demo board.
Also creates lovely opportunities'
for turn taking



Here the child was given a target 
square word e.g. centre, corner.  He 
had to find it on the Floor board



Group activity to find 
corner squares
Encourages problem 
solving skills



Finding the ranks and files on their own boards



Doing the worksheets as a class group
Lovely opportunity to work on listening
skills



Getting to know the chess 
pieces
From 3D to 2D



Richard is showing off his sticker for getting his board 
ready for a MINI GAME
The kids listening to the teacher by choosing the pieces called out



Playing PAWN’s PARADE



Nkazi is in the Autistic 5 class 
And is 10.3 years old.
He is unable to write and can 
read a few simple words.
Minimal speech
After attending chess lessons, 
he appears more aware
and definitely knows when
it is his Chess day.
He talks about it upon entering
The school yard.
Drives his teacher crazy!!!



Siphesihle avoids most written tasks at school.
Surprised us all with her drawings and expression
of her feelings



MOTIVATIONAL
AWARDS 



Observations
• Children were motivated to come to the lessons
• They needed demonstrations and lots of repetition
• Sometimes the week’s events influenced their participation 

in the lesson
• The words chosen to provide explanation were differed 

from group to group e.g., horizontal-side to side/ left to 
right

• The more competent children were slightly less motivated 
and wanted the lessons to move at a faster pace

• The room has to be structured, well organised and less 
distracting at all times

• Children were always motivated by rewards i.e.. stickers, 
awards and introducing some competitive games



Comments from Teachers

• Teachers noticed that the learners showed a keen interest in the 
chess lessons

• Chess sessions were used as a reward to encourage “good 
behavior” in the classroom

• The learners showed greater interest in mathematical concepts 
especially with spatial relations

• The learners appeared more interactive in other social 
situations

• Leaners were able to relate their experiences regarding the 
chess lesson to their teacher spontaneously



Observations
• Children were motivated to come to the lessons
• They needed demonstrations and lots of repetition
• Sometimes the week’s events influenced their participation in 

the lesson
• The words chosen to provide explanation were differed from 

group to group e.g., horizontal-side to side/ left to right
• The more competent children were slightly less motivated and 

wanted the lessons to move at a faster pace
• The room had to be structured, well organised and less 

distracting at all times
• Children were always motivated by rewards i.t.o. stickers, awards 

and introducing some competitive games



Observations
• Each child had a specific way of comprehending the 

information shared e.g. pawn-higher and lower/ forward 
and backwards etc.

• Always test and teach as revision of concepts is vital to the 
game

• Using different mediums e.g. role play, adapting social 
games, watching videos, using puzzles and word games 
encouraged better comprehension and interaction

• Always be aware of the child’s environment-teacher 
absent/ lessons being cancelled influences their emotional 
state when coming to the lesson



LIMITATIONS
• Lessons restricted to 30 minutes-too short to complete a 

concept
• Time constraints –preparation and follow-up
• Lessons cancelled-holidays, natural disasters, school 

events
• Could not assess videos-loadshedding
• Resources are limited
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